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Teaching writing at
The King’s School

Ellie Farndale — Year 5 Teacher and Reading Lead
Mark Samuel — Year 6 Teacher and Writing Lead

Living and learning by the values of love, compassion and respect



g outcomes (1)

When teaching a unit of writing, we begin with two key
qguestions:

1. What is our writing outcome for this unit?
* Fiction
* Non-fiction

2. What is the...
* Purpose
 Audience

...0f the piece of writing?



Fiction

e Letter (formal or informal)

Diary entry

Narrative (story/ recount)
* First/ third person

Poetry
Play/ film script

g outcomes (text types) 1)

Non-fiction

Journalistic article

Information text (e.g. non-
chronological report, travel guide)
Explanatory text

Instructional writing

Persuasive writing (text/ speech/
letter/ leaflet/ brochure)
Balanced argument/ discussion
Précis (summary)

Biography/ autobiography
Reviews (book/ film etc)

Letter



riting process — overview Tal

The writing process comprises 4 phases
and takes approximately 3 weeks

Immersion in the text

i Each of these two phases

should take about a week
Imitation of the text

\ 4

Scaffolding / modelling the
text

i These two phases will probably

be completed in parallel, taking
Editing, evaluation and

about a week in total
publishing



iting process — overview

The writing process comprises 4 phases
and takes approximately 3 weeks
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Imitation of the text
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riting process — phases 1 & 2

KEW

\‘EY%,”

v N
e

A it | L )

S
PIING SLeces in
UPLad) cle qa»{w'
il = 'h?ikert{mac in
- gy B | | " the rivern
j{e '

2 "o 64l at the casment
w ceon “r{tub['} w

Nan etthly sicke
tle river de! ‘Frofithe mver

S  |mmersion —

Pownto 0

fi ﬁ"’“f-@rmt o warts |  camuor! weril

f”‘i Fi'”fﬂff—awe/!!' ————— ”‘ a n notate text

Mhro' bhe vave thal
runs yor ever!’

On either sige the river lie

Long fields of barley and of rye,

That clothe the wold and m’m.;t_'lhe sky;

And theo' the field the road runs by -
To many-tower'd Camelot;

 And up and down the people g0,

Immersion—- [ N e e
map of setting

Drama —
Conscience alley

The island of Shalott,

Z) Willows whiten,

aspens quiver,
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Little breezes dusk and shiver.——
- / - a(l - Thro' the wave that runs for ever
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By the island in the river

Flowing down to Camelot,
e — Four gray walls, and four gray towers,
Overlook a space of flowers,

And the silent isle imbowers
The Lady of Shalott,
’,J By the margi.., willow v =

Slide the heavy barges t S =
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{Skimming down to Camelot:

Or at the casement seen her stand?

Or is she known in all the land,
The Lady of Shalott?

Only reapers, reaping early
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From the river winding clearly, SN
Down to tower'd Camelot:
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Finding the features

required to imitate the text

ng process — phases 1 & 2

Dissecting the text type

Punctuation and grammar

are typically taught during

this phase so that they can

be understood and applied
in context

From the very moment | awoke, with a different melody on my lips, | knew that

thoughts of hope swirling through my imagination or will my life change foreve
Perhaps | shouldn’t hop’ is just too painful. ( )

something good™ no, something wonderful —was to happen today. But is it mereli

How is my mind able to tempt me to something so unimaginable, so unbelievable?
Especially when my eyes see only shadows as | peer each day into the mirr
glazed with dus‘hat is my only compamon Can anyone see me as | sit here, day
after day, trapped in my lonely castle with ¢ only my weaving to occupy my thoughts?
Am | just a shadow, an imitation of life isolated from the outside world full of joy and
laughter? My skin burns like fire as | write this. These thought?é?g péisoning me.

—
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iting process — overview

The writing process comprises 4 phases
and takes approximately 3 weeks

¢ t

Scaffolding / modelling the

text
These two phases will probably
‘ be completed in parallel, taking
Editing, evaluation and about a week in total

publishing



riting process — phases 3 & 4 @
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iting process — phases 3 & 4
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Examples of feedback and editing. How can we correct these sentences? Common

et errors

Through my mirroDI watch as the pages stroll by in there faded jackets. from
| was seated at my Ioom}weaving the same reflected images. marklng

As | awoke from my slumbeslittle did | know something incredible was g used as
happen. teaching
| looked at the mirror and shockingly, | saw a dazzling knight. point

A melody filled my ears with delight - it was as if an angel had come down from
Heaven.

As | looked, | felt lonely. Couples were passing by going to market together, while
little children were playing hide-and-seek.

Whole class

L: To select appropriate grammar and vocabular Capital letters!
+ RMS Titanic
WILF: + Southampton fEEd baCk
e Respond to marking + North Atlantic
e Read ahead before you write ¢ Canada Newfoundland

e Read through to check spelling, grammar and » White Star Line/ White Star Fleet

punctuation:
> caps and stops

« lookout
> speech marks Spelling: 0 BERERED
> commas + iceberg « inquiry
* panickin
_ Our editing code KS2 P g * government
[Sp__[Ineed to check my spelling mistake | + champagne « captain
[ "€ |ineed to add a capital letter |
[ e ineed to use a lower case letter - spilled O Carpathia
. | P |Ineed tocheck my punctuation |
Teacher mode"lng 6 lineed to correct my grammar | | « catastrophe « Californian
"M |ineed to make the meaning clearer |
["A"|ineed tocheck if | have missed something out * passenger
Conclusion:; | v |ineed to think of a better choice of word
- | T |ineed tosstart a new paragraph by indenting

[V [Ineed to smile as this is very good wark | Speech marks at end of quote!
It is this newspaper's opinion that...

Bill Smith, a first / third class passenger, told us, "..."




Children in KS2 write a line, miss a line
to enable editing and teacher feedback

Children in KS1 have larger line spaces
to enable editing and teacher feedback




Example of a
published piece of
writing from Year 6.

Year 6 have a
published writing
book which is in
addition to their
English book.
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Year 3 | AUTUNMN 1

AUTUNMN 2

SPRING 1

SPRING 2

SUMMIER 1

SUMMIER 2

Common exception words
Revise year 2
Statutory word list

Homophones
(brake/break, grate/great,
eight/ate, weight/wait,
sony/sun)

Suffixes from Year 2

s, g5’ -er’, —ed, “ing
Revise prefix

un-

Teach prefix ‘dis-’
|disappoint, disagree,
disobey)

Revise Yr2 contractions
can’t, didn’t, hasn’t, it's,
couldn’t, Ill, they're

words with the /ex/ sound
spelt i’ (vein), ‘eigh’ (eight],
‘aigh’ (straight) or "ey’ (they)

Spelling Pathway
Years 2to 6

Common exception words
Statutory word list
Personal spelling lists

Revise homophones and
near homophones
quite/guiet, night/knight,
new/knew, not/knot,
they're/there/their and
others as relevant

Revise Year 2 prefixes and

suffixes

Prefixes ‘mis-" and ‘re-’
L)

The f1f sound spelt ‘y'

Words ending with
the /g/ sound spelt
“gue’ and the /[k/
sound spelt ‘-que’
(French in origin)

Proofreading teacher
identify common errors to
address with class. Find
errors in own work with ‘sp’
in margin.

Common exception
words

Statutory word list
Personal spelling lists

Suffixes from Year 2
-ness’ and “ful’
following a consonant

Suffines “-less’ and -y’
Prefixes "sub-’ ‘tele-’

From Yr 2: apostrophe
for contraction

Words with the [/
sound spelt ‘ch’ (mostly
French in arigin) as well

as 's’, ‘ssfionfure)’

Common exception
words

Statutory word list
Personal spelling lists

Revise homophones and
near homophones

Revise elements of last
term that are not secure.

Prefixes ‘super-' and
‘auto-’

Words with the /k/f
sound spelt ‘ch’ (Greek in
origin)

ache, anchor, Christmas,
school, choir, echo

Proofreading find errors
in own work with ‘sp’in
margin.

Use the first 2 or 3 letters
of a word to check
spelling in a dictionary.

Common exception
words

Statutory word list
Personal spelling lists

Plurals and
previously taught
suffixes

“ed’, “ing, 5,
ness’, “ful’, *-less’ and

Y

“eg
e

.

Revise from Year 2:
apostrophe for
contraction

Rare GPCs (/1 sound)
(gym, cygnet, myth,
pretty, women,
pyramid, mystery,
Egypt, build)

Revise from Years 1
and 2: vowel digraphs
‘ee’ sound family

85 82, €€ I8, V. §Y.

Common exception
words

Statutory word list
Personal spelling lists

Homophones
{including
heel/heal/he’ll,
plain/plane,
groan/grown and
rain/rein/ reign)

Revise elements of last
term that are not
secure.

The /af sound spelt
‘ou’

young, double, touch

Proofreading find
errors in a range of
sentences in aspects
taught throughout the
year.

(]
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https://www.queens.richmond.sch.uk/page/?title=Phonics+%26amp%3B+spelling&pid=215

Children recap
previous year group
spelling every year.

Mo Monsense

Spelling

Spelling Pathway
Years 2to 6

: medium-term planning

Year 3

AUTUMN 1

Common exception words

Revise year 2
Statutory word list

Homophones
(brake/break, grate/great,
eight/ate, weight/wait,
son/sun)

Suffixes from Year 2

x

{.’_Elr.I f_iér.l f_ﬂ . f_Eﬂ.l: J_;[:I'Er}

Revise prefix

‘un’

Teach prefix "dis-*
|disappoint, disagree,

disobey])



https://www.queens.richmond.sch.uk/page/?title=Phonics+%26amp%3B+spelling&pid=215

g: lessons

Lesson

Year 3, block 1, lesson 1

Lesson type

Revise

Lesson focus

Suffixes from Year 2: *-5°, ‘-es’, ‘-er’, ‘-ed’, "-ing’

Resources needed

Supporting Resource 3.4

Teaching activity

Display a range of verbs and, as a class, add the above endings.
Talk through why there needs to be spelling changes for some of the verbs.
Show the chart in the Supporting Resource. Pupils record the verbs adding

on endings. They check with pariners that they are correct, then share as
a class.

Notes:

* A short vowel sound indicates a doubling of the consonant
* Verbs ending in ‘e’ have the ‘e’ removed before adding '-ed’ or *-ing’

Show what happens when you double the consonant and when you take
off an ‘e’. Pupils make notes about this in their spelling journals.

Mo Honsense

Spelling

Phonics is taught daily in EYFS and KS1

Spelling is taught for 10-15 minutes 3-5 times a week.



homework

Year 6 2024-2025

Mr Samuel and Mr Megrah

Spelling

Log In to EducationCity

https://go.educationcity.com
@ Mark Samuel posted a new material: Autumn 1S5pelling Booklet

Posted 13 Sept

Your weekly spellings are set out in the attached document.

All homework can be found on
Autumn 1 Spelling bookle...

PDF

Google classroom on the
classwork tab




: strategies

Look, say, cover,
write, check

This is prebably the most common strategy used to learn spelings.

Look: first lcck af the whole werd carefully and if thers is one part of the
word that is difficult. look af that part in more detail.

Say: say the word as you look at it, using different ways of pronouncing
it if that will make it more memarable.

Cover: cover the word.

Write: write the word from memorny, saying the word as you do so.
Check: Have you got it fight? If yes, try writing it again and again! If not,
start again — lock, say, cover, wrife, check.

Trace, copy and
replicate
{and then check)

This is a similar learming process to Tlook, say. cover, write, check’ but is
about developing automaticity and muscle memory.

Write the word out on a sheet of paper ensuring that it is spelf comectly
and it i large encugh to trace over. Trace over the word and say it at
the same time. Move next to the word you have just written and write
it out as you say it. Turn the page over and write the word as you say if,
and then check that you have spelt it comeciiy.

If this i easy, do the same process for two different words ot the same
time. Once you have written all your words this way and feel confident,
miss cut the fracing and copying or the fracing alene and just write
the wards.

Drawing an image

This strategy is all about making a word memorable. it inks o meaning
in order to fry to make the speling noticeable.

5
MBnirdéhy

The splitfing of @ werd inte its consfituent phonemes in the comect order

CELIEIETY to support spell
shrategy 2= peling.
Writing the words linked to the teaching focus with speed and fluency.
The aim is to write as many words as possible within a fime constraint.
Pupils can write words provided by the feacher or generate their own
Quickwrite examples. For example, in two minutes wiite as many words as possitle

with the ji:/ phoneme.
This can be furned info a variety of compefitive games including
working in feams and developing relay race approaches.

Drawing arouvnd
the word fo show
the shape

Draw around the words making a clear distinction in size where there
are ascenders and descenders. Leck carefully af the shape of the word
and the letters in each box. Now fry to write the word making sure that
you get the same shape.

tloltlall]|l]y

around the word
You can't use this method as your main method of learning spellings. but
it Fight work on those that are just a little more difficult to remember.
This strategy is useful where the vowel choices are the challenge in the
words. Write the words without the vowels and pupils have fo choose
the comrect grapheme to put in the space. For example, for the word
Words without field:
vowels
This method of leaming words forces you fo think of each letter separately.
p
Py
Pyr
Pyramid words pyra
pPyram
pyrami
pyramid

You can then reverse the process so that you end up with a diamond.

Other strategies

Other methods can include:

Rainkow writing. Using coloured pencils in different ways can help to
make parts of words memeorakle. You could highlight the tricky part
s of the word or write the fricky part in a different colour. You could
alo write each letter in a different colour, crwrite the word in red,
then cverlay in crange, yellow and so on.

Making up memorable ‘silly sentences’ containing the word
Saying the word ima funny way - for example, proncuncing the
‘silent’ letters in o word

Clapping and counting to identify the syllables in o word.

TOON



: marking

Later in the year
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: targets

Targets on card clipped to
book
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Fix later words




Target

on card
clipped
to book




Reading enables children to access the rest of the curriculum

* Reading consists of two dimensions:
Language comprehension and word reading

eEarly reading —focus on word reading and phonics

eMore proficient readers —focus on fluency, comprehension
and engagement

Developing spoken language is as useful to expand their
language and vocabulary.

g: overview ()"



ew of Reading 1y

The ideal is for children to

be in the top right quadrant
Language
comprehension
Processes
Poor word recognition T Good word recognition
Good language comprehension g Good language comprehension
Word Word
recognition s.—pooR GOOD—= recognition
processes processes
. Good word recognition
Poor word recognition _
: Poor language comprehension
Poor language comprehension *
Language
comprehension

processes



kills
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We use these symbols across the school so children recognise the skills and know what
is being asked of them.

Read around the target word to

see how it is being used in the text

Touch the answer in the text
before you fish it out.

Find the events in the text before
you put them in order.

Use clues from the text and your Decide what is most likely to
own ideas to work out the answer. happen next in the text.

Talk about the effect

Compare the events,
of words and groups of

Make pictures in your
characters and structure
words used in the text.

head as you read.
of the text.



ng through the Key Stages

EYFS and KS1 (5-10 mins daily)

*Fully decodable phonics book

*Reading for pleasure book (adult to read with child)

* EYFS Changed weekly

 KS1 (Y1 and 2 at teacher’s discretion once read 1-2 times)

® EYFS and Year 1 read with teacher weekly (plus with other adults)
* Yr2 once a fortnight (plus with other adults)

KS2 (15 mins daily)

*Fully decodable phonics books (if needed)

*Reading for pleasure book (adult to read with child where possible)
*Read a range of genres

*Change books in class when ready

Expectations

*Reading every day or at least 5 times a week
*Adult/child complete reading record —age dependent
*Book talk

*Class readers

Book
recommendations

[m] #r [m]

O3



THI i

-o help at home @

* Read different genres/
authors/ types of material
* Talk about reading

* Ask questions
nead and, wead . .
 Discuss reading
seme manel * Spelling homework
* Education City



help at home

No expectation to learn
writing at home

If you chose to do some writing:

Think about the audience and purpose

e.g. postcard, letter, journal

Discuss how to use more appropriate vocabulary
Check for sense and meaning

Check spellings (no more than 3)



